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1. Vision, Values and Aims      
An essential element in the improvement process is a shared and agreed vision and set of values. These need to be dynamic, reviewed and 
referred to continuously.    The Vision, Values and Aims statement should indicate the school’s stance in empowering the school community and 
partners, and in ensuring excellence and equity for all learners.     
                                                                                                                                                                  
Refer to HGIOS?4 / HGIOELC?:  Leadership and Management - QI 1.3 Leadership of Change – Theme 1:  Developing a shared vision, values and 
aims relevant to the school and its community; Learning Provision - QI 2.2 Curriculum – Theme 1:  Rationale and design;  Successes and 
Achievements - QI 3.1 Ensuring Wellbeing, Equality and Inclusion - Theme 1:  Wellbeing & Theme 3:  Inclusion & Equality; Successes and 
Achievements - QI 3.2 Raising Attainment and Achievement - Theme 4:  Equity for All Learners 
Our Vision, Values and Aims  
 
School Statement  
Motto Working Together Learning Together 
 
Vision 
At Cargenbridge we want learning to be fun, enjoyable and for everyone to have success. We want our pupils to have a thirst for learning and have high 
aspirations for the future. 
  
Aims 
To provide opportunities to develop confidence in our pupils.  
To provide a nurturing, safe, kind and caring ethos. 
To provide stimulating opportunities to make learning fun and interesting. 
To ensure our pupils learn skills for life, learning and work. 
To ensure our children are happy. 
 To provide a range of opportunities to create strong friendships and relationships. 
 
Our important values are…. 
Resilience   
Honesty  
Respect  
Kindness  
Teamwork  
Confidence   
Pupil Voice 
Ambition  
 
Review Date: Dec 2021 

This was meant to have happened this year but due to Covid it has not happened. Therefore next session we will continue with the 
review process as planned for this year…. This will be reviewed in line with feedback from Education Scotland Inspection Findings 
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1. Vision, Values and Aims      
An essential element in the improvement process is a shared and agreed vision and set of values. These need to be dynamic, reviewed and 
referred to continuously.    The Vision, Values and Aims statement should indicate the school’s stance in empowering the school community and 
partners, and in ensuring excellence and equity for all learners.     
                                                                                                                                                                  
Refer to HGIOS?4 / HGIOELC?:  Leadership and Management - QI 1.3 Leadership of Change – Theme 1:  Developing a shared vision, values and 
aims relevant to the school and its community; Learning Provision - QI 2.2 Curriculum – Theme 1:  Rationale and design;  Successes and 
Achievements - QI 3.1 Ensuring Wellbeing, Equality and Inclusion - Theme 1:  Wellbeing & Theme 3:  Inclusion & Equality; Successes and 
Achievements - QI 3.2 Raising Attainment and Achievement - Theme 4:  Equity for All Learners 
(March 2020) and in line with Refresh Narrative of C f E. This will be in conjunction with the Review of Curriculum Rationale and 
Overview. This will involve all staff and stakeholders including partners 

   
Review Activities (as appropriate) Schools should evidence how all of their stakeholders; parents, learners, staff and partners are closely involved in 
creating and reviewing the Vision, Values and Aims. (If these have not been recently reviewed, please indicate likely review date). 
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2. School Improvement Progress Report  
Include evaluative statement/s on the impact of Covid-19 on priorities. 
 
Looking inwards, looking outwards:  What key outcomes have we achieved?  What are our strengths and areas for improvement? What is our 
capacity for continuous improvement?                                              
In completing this section, it may be useful to refer to the statements of impact within the Level 5 Illustration for relevant HGIOS? 4 / HGIOELC? 
Quality Indicators, National Improvement Framework (NIF) 4 key priorities and the 6 NIF drivers.  
  
2.1 Progress against Previous Year’s School Improvement Priorities 
Area for Improvement 
 

Progress and Impact on:  
Learners’ successes and achievements  
The school community’s successes and achievements - as appropriate 
(Include evidence of impact.) 

Next Steps (Looking Forwards) 
 

School Priority 1:  From 19/20, 
this was carried over from the 
previous SIP 
To continue to raise attainment 
in literacy and numeracy, 
building on excellence and 
equity 
 
 
NIF Priority 
 
 
NIF Driver 
 
 
HGIOS? 4 / HGIOELC? QIs 
 

Focus was moved from ‘catch up’ on learning for children to ‘progress 
being made’. This allowed for gaps to be identified and acted upon.  
 
Focus on numeracy and literacy due to Covid-19. This has allowed for 
more time to focus on literacy and numeracy.  
 
Recovery Teacher employed to work with children with a focus on 
numeracy and literacy. Children were selected and worked in smaller 
groups, therefore receiving more support. This was decided in 
conjunction with tracking meetings and identifying gaps in learning 
from assessments during remote learning period and when back in 
school. In relation to the children who received the support their 
teachers where given progress reports and next steps were identified. 
 
Tracking meetings have focused on the gaps in literacy and numeracy 
and how these are being tackled and supported. This has allowed for a 
proactive approach ensuring that children of need are being 
highlighted. 
 
ASfL has continued throughout lockdown. Children benefitted from 1-1 
online support in reading and numeracy. This meant that those 
children who may not have had their needs met, did. Use of literacy 
ladders to continue and progress learning. 
 

Continued looking at gaps in 
learning for literacy and numeracy 
and focus on these during recovery 
period.  
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During Lockdown different approaches were used this time, one to one 
sessions were arranged for particular children to meet their individual 
needs, groups sessions to focus on areas children found difficulty and 
whole class opportunities were given to keep in touch and to focus on 
HWB. Individual feedback in written and video form were given to 
ensure continued progression and continuity   
 
 
 
Literacy 
Information and data collected by the ASfL teacher, resulting in three 
children receiving a dyslexia diagnosis. This diagnosis supports and 
results in appropriate support for the learners.  
 
Clicker 7 installed on computers has allowed for children to be 
supported in their writing. This has allowed for more successes. 
Children with a diagnosis of dyslexia have particularly benefitted from 
this as has removed barriers to their learning.  
 
 
Nessy program successfully rolled out before second lockdown which 
resulted in a large engagement from pupils during lockdown. This has 
supported children in their reading and writing skills. PEF 
 
Programs such as EPIC used for engagement in reading during 
lockdown. This ensured those who were lacking books at home would 
still be able to access online materials. School books were also 
handed out from school to support those lacking in materials.  
 
New Reading boxes purchased to allow for progression. All classes 
now able to have access to a reading box to support reading and 
comprehension in class. This tool allows children to develop 
independence in their literacy skills. Also focusing on improving 
comprehensions skills. 
 
Some staff participated in some of the Stephen Graham online 
sessions. This has highlighted the need to have this approach 
throughout the whole school.  
 
 

 
 
 
 
 
 
 
 
 
 
Continued use of Clicker 7 to 
support those where writing is a 
barrier. Make this an integrated 
part of curriculum. Upgrade of 
laptops/Ipads may help with this.   
 
 
 
 
 
 
 
 
 
Purchase of new reading books at 
particular levels to ensure a range 
of topics to ensure interest from 
children.  
Purchase of a listening station to 
allow for children to engage in 
audio books.  
Laptops/wifi for Ipads will ensure 
access to a wider range of 
programs.  
 
Participate in Regional Training 
next session on 9 types of writing  
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Numeracy 
Continued use of Sumdog allowed for monitoring during lockdown. 
Assessments and challenges were able to be given to children to allow 
for progression and next steps.  
 
Short intro session to developing number knowledge given by ASfL 
teacher. These allowed for staff to use within their own classroom.  
 
In developing number knowledge initial assessments were carried out 
at the beginning of the term to ensure gaps in children’s learning could 
be met.  
 
Numeracy launch pads introduced during the second lockdown. This 
supported home and online learning allowing children to follow a 
progressive numeracy program.  
 
Use of Teams from P4-7 allowed the children to have opportunities to 
develop their digital literacy skills. 
 
 
 
 

 
 
 
 
 
More training opportunities for 
Developing number knowledge 
 
 
Upper school still using numeracy 
program until Developing Number 
Knowledge comes through the 
school. Introducing this as stage at 
a time. 
 
 
 
 
 
 

School Priority 2: From 19/20 
To review our current IDL 
bundles and create new contexts 
for learning 
 
 
NIF Priority 
 
 
NIF Driver 
 
 
HGIOS? 4 / HGIOELC? QIs 
 

Children and staff have been given a choice in their topics this year 
This has allowed for more engagement, creativity and enjoyment of 
topics. Pupils feel ownership and choice and have become more 
engaged.  
 
Joint working has been at the heart of planning. Allowing for shared 
responsibility and enhancing topic ideas.  
 
 
Upper school have based topics around literature. This has enhanced 
engagement and enjoyment in texts.  
 
 

To feedback successes of 
particular topics and consider 
whether good to add to existing 
bundles.  
 
 
 
 
 
More joint planning and moderation 
opportunities.  
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School Priority 3:  From 19/20 
To establish support systems in 
school to improve the wellbeing 
of our pupils. PEF 

NIF Priority 

 
NIF Driver 
 
 
HGIOS? 4 / HGIOELC? Qis 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

During second lockdown, nurture online input was regularly delivered 
to identified children. This resulted in a continuous level of support to 
those that required it.  
Teams meetings allowed for teachers to interact and support children 
more regularly and ‘face to face’ (online). This meant majority of 
children were supported while working from home and teachers were 
informed about any issues during lockdown and on the return to 
school. 
 
A strong focus has been placed on the health and wellbeing of pupils 
and is a strong focus during tracking meetings. This allows for regular 
updates and ensuring issues are addressed and dealt with. 
 
Children have been bubbled in their own classes- initially this led to 
good gelling of classes during learning community.  
 
Whole school Health and wellbeing grids were created during 
lockdown. These were progressive and allowed for supporting children 
at home. This was also easier for parents to support if they had 
children had different stages of the school. 
 
Boxall assessments carried out at beginning of the year for all pupils. 
This allowed for input in small groups as well as the creation of whole 
class targeted support for Health and Wellbeing across the school. 
This allows for more children to be supported, when capacity for 
targeted small group or individual intervention is limited.  
 
GIRFEC questionnaires completed termly, and children highlighted at 
tracking meetings. This has allowed for review and consideration of 
support being put in place.  
 
Compassionate and connected classrooms rolled out in the upper 
primary schools. This has developed children to be more aware of the  
understanding and empathy needed towards others and their needs. 
 
Communication with parents has had to adapt and change. Staff have 

 
 
 
 
 
 
 
 
 
 
 
 
 
Reintegration of children to other 
classes and a busier playground 
when bubbles are discontinued. 
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These are the recommendations 
from our Education Scotland 
Inspection March 2020. Due to 
Covid the progress against these 
has been limited with the pace 
and direction different  
 
 
 
 
 

• Streamline the 
school’s priorities for 
improvement to 
ensure a greater 
focus on improving 
attainment.  

 
• Continue to improve 
learning and teaching across 
the school, ensuring an 
appropriate level of pace 
and challenge for all 

maintained positive working relationships with parents which has a 
positive impact on the learners and staff are informed about the 
children in their class and in the school. Most communication is now 
done online. During lockdown there was very positive communication 
with parents in order to support their child’s learning. 
 
Emotion works used during small group work in nurture time. This 
helps with expression of feelings and emotions.  
 
Forms questionnaire given to parents before return to school. This has 
allowed for staff to appropriately plan and support individuals on their 
return to school. 26 replies form parents identified what we did well 
and things which could be better. 
 
 
 
 
 
 
 
 
 
 
 
 
Due to Covid and the school being in two separate lockdowns school 
priorites were streamlined as the focus was on supporting online 
learning, recovery and health and wellbeing. There was also a greater 
focus on literacy and numeracy in lockdown and on return to the 
school. This will be carried on next session. 
 
 
 
 
Due to Covid much of the learning and teaching being online during 
lockdown approaches had to be adapted. Digital learning allowed 
children to work at their own pace and in a pace relevant to their home 
situation. Work was planned to ensure pace and challenge was 
appropriate. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Continue to ensure school priorities 
are streamlined. 
 
 
 
 
 
 
 
Continue to be a focus in learning 
visits, tracking meetings and joint 
planning opportunities  
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learners.  
 
 
 
 
 
 
 
 
 
 
 
• Promote learning about 
equality and diversity to 
ensure children gain an 
understanding of the wider 
world in which they live and 
will work. 
 

One to one and group meetings were organized to support and 
challenge children in their learning while learning remotely. 
 
Literacy ladders were used during lockdown to ensure challenge in 
reading and progression 
 
This time around due to the different way childcare hubs were run it 
gave us the opportunity for LAs and teachers to work together to 
ensure progression and good pace and challenge. Valuable 
communication and live sessions for the children. 
 
During our tracking discussions we are ensuring that Pace and 
challenge related to recovery  
More say over topics ensured more chalenge 
 
 
A Plan for taking this forward is in place for next session. Due to Covid 
this plan was not implemented. 
 
RSHP again used successfully from P5-7.  
 
Two children have been fasting during Ramadam and they took more 
of an active role in this and shared their involvement with this to their 
classes to increase their understanding. 
 
This year we have supported children from very different situations 
during lockdown and remote learning. We put in place different support 
mechanisms for children and their families. We asked parents for their 
feedback on remote learning and we received 26 replies, all giving 
both positive views on the support we gave them and ways we could 
improve. 
 
This year our World of Work block of learning was implemented 
digitally and was part of remote learning. Parents and partners were 
invited to share information about their jobs in ways this could be 
shared online. 
 
Differing approaches were used for Nurture related to the individual 
children’s needs.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Continue with plan next session 
 
 
RSHP to be implemented across 
the school 
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Compassionate connected classroom resources have been imbedded 
in from P5-7 and children have reported that they have more 
understanding of the different challenges and situations of others. 
 
Text based learning related to diversity has been introduced in classes 
across the school using texts such as Wonder, Boy at the Back of the 
Class. Children are enjoying these and giving them a real insight into 
how everyone is different. Work has taken place around Deaf 
Awareness Week with one class.  
 
  
 
 
 
 

2.1.1 Report on the impact 
of PEF (Not required for ELC if PEF 
has not been used for children in the 
nursery.) 
• Comment specifically on how PEF is 

making a difference / closing the 
attainment gap for identified cohorts 
of children / young people?  
 

• How rigorous is the school’s 
approach to providing robust 
evidence of closing the attainment 
gap? 

 
• How well are you removing barriers 

to learning and ensuring equity for 
all? 

 
 

(Include evaluative statements about how PEF has been used flexibly to meet needs of children / young people 
/ families.)   
Due to Covid 19 this year we have had to use PEF flexibility to meet the needs of our learners. We have had 
to adapt as necessary in relation to the differing contexts we have been in this year. This year we have had 
limited opportunities to extract evidence related to PEF. Much of the evidence is general and this year we 
feel we do not have the same amount of robust evidence of closing the attainment gap as we would normally 
have. 
 
This year PEF was used to support. 
 
 
Fund Boxall online assessments and time for staff to complete these. 

• This was completed again this year with all learners to allow staff to evaluate learners individual 
needs in order to allocate them nurture support as necessary. Even more so this year following 2 
lockdowns the number of children requiring some support in relation to health and wellbeing has 
increased. The children identified are then given support related to individual targets.  Particular 
children’s needs are better understood among staff throughout the school.. This year support was 
also given to children through lockdown on Teams as this was a challenging time for some of our 
children whether they were in the childcare hub or at home. The teams chat with our nurture teacher 
give face to face support and recognition for the pupil that we were still there to support them. 
Targets were given to staff and staff were then clear what could be done in the class with everyone 
to support their emotional wellbeing. Nurture is part of our whole school approach and this has 
helped remove barriers to learning and it is recognized as something which all children benefit from. 
The school monitors the children’s attainment of who receive nurture to discuss impact of this 
support. Nurture removes the barriers children may have to be able to verbalise and discuss their 
feelings. This helps them talk through situations and how to deal with them. It also allows them to 
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clear their mind of worries they may have in order for them to focus on their learning. Staff have a 
better understanding of the reasons for children’s behaviour- asking why are behaviours being 
displayed and considering solutions to the behaviours. Therefore, children are being better supported 
and appropriate action is being taken.  Staff have a better understanding of the reasons for children’s 
behaviour- asking why are behaviours being displayed and considering solutions to the behaviours. 
Therefore, children are being better supported and appropriate action is being taken.  

 
   
 
Fund Emotion works online resources  
These resources were bought to supplement the resources we already had in school to support the nurture 
work we do in school.  Those children who are supported through this resource are showing more resilience 
and able to deal better with incidents and talk about their emotions using emotion works and restorative 
approaches.  
 
Fund the purchase of New reading books 
It was identified that there were gaps in the different genres of our reading programme, particularly in 
relation to diversity and equality. This was limiting the experiences some children were having in reading. 
We therefore bought some reading books which would enhance their reading experience and skills, 
particularly at the P4-7 level who are not on track with reading.  
 
The introduction of Reading Boxes 
In order to supplement the reading experiences of our learners, particularly learners who attract PEF, as 
they were more likely to be reluctant readers, we introduced 2 new reading boxes. These have promoted 
independent readers, provided us with an extended different range of texts, given further opportunity to 
develop comprehension skills, in particular with inferential type of questions.  These also focus on grammar  
linked to the text and to their own level. The assessments are quick to complete and give a clear indication 
of the children’s targets. As the reading cards in the boxes are short and snappy and a totally different genre 
to reading books or other comprehension work we have the children have shown great enthusiasm to these 
and they have complemented well our other reading programme elements. 
 The children report that the reading boxes challenge them they enjoy reading and engaging with all the 
different new genres of texts. They like the fact that the texts are short and concise and the use of diagrams 
help them.    
  
Fund the introduction of Clicker 7  
Clicker 7 has given us the opportunity to support writing our identified students. It has offered extensive 
support for our emergent, developing and struggling writers. It has provided the right level of writing support 
for our learners who have difficulties writing. Staff report that the children are engaging well with this and 
their confidence has increased in their view of them being writers. This resource has used helped remove 
the barrier to writing for some learners, particularly for some due to lack of challenge and pace in writing 
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during remote learning. The children report that Clicker 7 helps provide them with words and phrases to 
improve their writing.   

 
Fund the introduction of online resources Sumdog literacy and Nessy Spelling.  
Due to covid we extended our online resources to help support the children during any future lockdown and 
to supplement their home learning. We bought Nessy as a programme to develop spelling in school and at 
home initially for identified children but due to Covid we increased this to include all children.  We did the 
same for Sumdog literacy. These were both an easy and progressive resource which has been used for 
homework and during lockdown and continued to give the children a spelling progression at an appropriate 
pace. These have been well received by both pupils and parents during in school and remote learning.  
The children report that they find Nessy helps them as it goes over the same words again and again if they 
don’t know them. It helps them with the meaning of words too. The children like the literacy part of sumdog 
as it helps them with their grammar and uplevel their sentence  
 
Purchase Laptops and ipad 
One other ipad has been purchased to give each class an ipad to support learning and celebration of 
achievements. During the hub and due to constant cleaning of laptops we have replaced some laptops to 
ensure that we have more IT hardware which is fit for purpose.  

How well are you removing barriers to learning and ensuring equity for all? 

Ensuring all children entitled to Pupil Equity funding are supported 

Nurture intervention has an impact on individuals as well as the whole school ethos and environment  

Understanding the needs of individual children and helping to support them. Resulting in better 
engagement and enjoyment of school. 
Real opportunity to identify specific needs for individual children and support them in a range of skills for 
them to apply in the classroom 

Supporting children who may disengage in learning as they are struggling emotionally  

Providing children with tools to support themselves (Equipping children to be emotionally literate) 

Supporting the school community to be better aware of other’s needs. 

This year we have supported children during remote learning in various ways related to their needs and 
own personal home context.  
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2.2 Summary of Key Strengths and Areas for Improvement      
(What is our capacity for continuous improvement?) In giving an evaluation against the HGIOS? 4 /HGIOELC? six-point scale (Column 4), 
consideration should be given to impact of COVID-19 on the school’s strengths and areas for improvement. 
 
Refer to HGIOS? 4 / HGIOELC? Quality Indicators relevant to your school’s context in making comment.   
Quality Indicator How well are you doing? 

What’s working well for your learners?   
(Include evidence of impact.) 

Areas for Improvement 
 

Evaluation of 
this QI using 
the HGIOS?4 
six-point 
scale 

1.3 Leadership of Change 
• Developing a shared 

vision, values and aims 
relevant to the school and 
its community 

• Strategic planning for 
continuous improvement 

• Implementing improvement 
and change. 
 
 

A stakeholder consultation has resulted in the 
school agreeing a set of shared values and 
vision for the school. This is summarised in a 
short, catchy school motto ‘We Work Together 
and Learn Together’, with which both staff and 
children identify. Children speak positively 
about how the school supports their learning 
and wellbeing. All staff demonstrate 
commitment to the vision, values and aims 
which underpin their collaborative approach to 
school improvement.  
 
The headteacher consults a range of 
stakeholders in formulating and evaluating the 
school improvement plan (SIP). This results in 
strong, shared ownership of school 
improvement. Parents respond favourably to 
the more concise, parent friendly version of 
the SIP. This is helping them to have a better 
understanding of school improvement priorities 
 
 
 
 
The headteacher provides effective and 
supportive leadership. She leads by example 
and promotes a caring and supportive 
environment. She has an open, consultative 
style of leadership that results in a culture of 

Revisit the vision, values and aims to ensure 
that they reflect the changing context of the 
school, particularly in relation to inclusion and 
refresh narrative for C f E 
 
 
 
 
 
 
 
 
 
The headteacher should build on this 
streamlined approach taken with parents by 
focusing on a small number of key areas for 
improvement. This would provide greater 
clarity on what the school needs to do next 
and mobilise staff efforts more effectively in 
driving forward improvements aimed at 
raising attainment further. Expressing 
priorities as measurable outcomes would also 
allow the headteacher to demonstrate impact 
more effectively. 
 
The headteacher should improve further the 
use of evidence through more effective 
synthesis analysis of information. The 
headteacher should strengthen the 
monitoring and tracking conversations with 

Good 
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2.2 Summary of Key Strengths and Areas for Improvement      
(What is our capacity for continuous improvement?) In giving an evaluation against the HGIOS? 4 /HGIOELC? six-point scale (Column 4), 
consideration should be given to impact of COVID-19 on the school’s strengths and areas for improvement. 
 
Refer to HGIOS? 4 / HGIOELC? Quality Indicators relevant to your school’s context in making comment.   
Quality Indicator How well are you doing? 

What’s working well for your learners?   
(Include evidence of impact.) 

Areas for Improvement 
 

Evaluation of 
this QI using 
the HGIOS?4 
six-point 
scale 

empowerment in the school. The headteacher 
ensures that the working time agreement, 
professional learning and dedicated time for 
discussion are features of how she leads 
change. All staff understand that they have an 
important role to play in taking forward the 
work of the school and feel empowered to do 
this. They are confident to exercise initiative, 
share responsibility and adopt lead roles across 
the school. Teachers reflect on their practice 
and identify their ‘itch’ or issues that requires 
attention within their own classroom practice 
and then undertake research-based enquiry to 
address these.  They also look outwards to 
other schools as a means of identifying and 
sharing good practice. In moving forward, staff 
should consider identifying more appropriate 
professional learning that would have the 
greatest impact on children’s learning and 
attainment. 
 
The headteacher has also taken forward 
national developments such as Developing the 
Young Workforce successfully through links 
with business partners such as Dupont Teijin 
Films. Children are confident in talking about 
the skills they have developed through these 
positive links. 

staff to ensure that they are clear about 
their responsibilities in relation to ensuring 
the best possible outcomes for all children.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Improving the quality and consistency of 
learning, teaching and assessment in an effort 
to raise attainment further remains an 
important area for improvement. 
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2.2 Summary of Key Strengths and Areas for Improvement      
(What is our capacity for continuous improvement?) In giving an evaluation against the HGIOS? 4 /HGIOELC? six-point scale (Column 4), 
consideration should be given to impact of COVID-19 on the school’s strengths and areas for improvement. 
 
Refer to HGIOS? 4 / HGIOELC? Quality Indicators relevant to your school’s context in making comment.   
Quality Indicator How well are you doing? 

What’s working well for your learners?   
(Include evidence of impact.) 

Areas for Improvement 
 

Evaluation of 
this QI using 
the HGIOS?4 
six-point 
scale 

 
Children act as strong agents of change and 
feel confident in initiating and leading 
improvement across the school. Children feel 
their views are valued through their 
engagement in pupil voice groups and school-
based surveys. They are also beginning to use 
How Good Is OUR School? as means of further 
improving their role in school improvement. 
Due to Covid strategic planning and 
implementing change and improvement has been 
very different this year. Strategic planning has 
been based around recovery, health and well 
being and supporting staff, pupils and parents 
through lock down. Recent feedback from 
parents was clear that parents and pupils felt 
supported during lockdown. This has meant that 
School improvement and development has been 
limited and at a much slower pace than 
expected. 
 
 
 
 
 
 
 

2.3 Learning, Teaching and 
Assessment 

Almost all children participate well in their 
learning, are highly motivated to learn, and 

 
 
 

 
Good 
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2.2 Summary of Key Strengths and Areas for Improvement      
(What is our capacity for continuous improvement?) In giving an evaluation against the HGIOS? 4 /HGIOELC? six-point scale (Column 4), 
consideration should be given to impact of COVID-19 on the school’s strengths and areas for improvement. 
 
Refer to HGIOS? 4 / HGIOELC? Quality Indicators relevant to your school’s context in making comment.   
Quality Indicator How well are you doing? 

What’s working well for your learners?   
(Include evidence of impact.) 

Areas for Improvement 
 

Evaluation of 
this QI using 
the HGIOS?4 
six-point 
scale 

• Learning and engagement 
• Quality of teaching 
• Effective use of 

assessment 
• Planning, tracking and 

monitoring. 
 

 

demonstrate a very strong work ethic. Highly 
effective partnership working with businesses 
and community partners, such as DTF, 
Goldielea, significantly enhances children’s 
experiences. Children are actively engaged in 
their learning but this is not a consistent 
feature of practice across the school. They are 
clear about the attributes of successful 
learners and believe that effort and 
perseverance are important characteristics of 
good learners. In addition, they believe that 
they can learn from mistakes and are 
encouraged to do so by their teachers. This 
results in children who show confidence in 
discussing their learning in class and answering 
questions. Staff make good use of the learning 
environment and maximising available space.  
 
In all classes, teachers provide clear 
explanations and instructions. In a majority of 
lessons, teachers demonstrate skilled use of 
questioning to support children to develop 
higher order thinking. Children need more 
opportunities to demonstrate high order 
thinking skills more regularly and consistently. 
There is a clear structure to lessons. Teachers 
discuss with children what they are learning 
and encourage children to link this to real-life 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Ensure there is a consistent approach to using 
the learning stars across the school 
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2.2 Summary of Key Strengths and Areas for Improvement      
(What is our capacity for continuous improvement?) In giving an evaluation against the HGIOS? 4 /HGIOELC? six-point scale (Column 4), 
consideration should be given to impact of COVID-19 on the school’s strengths and areas for improvement. 
 
Refer to HGIOS? 4 / HGIOELC? Quality Indicators relevant to your school’s context in making comment.   
Quality Indicator How well are you doing? 

What’s working well for your learners?   
(Include evidence of impact.) 

Areas for Improvement 
 

Evaluation of 
this QI using 
the HGIOS?4 
six-point 
scale 

contexts. In a majority of lessons, children 
contribute to the criteria of what successful 
learning looks like. This supports children in 
assessing their own work and that of their 
peers. This practice is stronger in literacy than 
other areas of the curriculum. Most children 
are aware of their strengths and next steps in 
learning. Teachers provide good quality 
individual feedback to children. The use of 
‘learning stars’ is supporting children to reflect 
on their learning. 
 
Staff provide effective support to help 
children progress in their learning. In most 
lessons, teachers meet the needs of children 
well. They plan suitable tasks, activities and 
resources which are relevant to children’s 
experiences and interests. 
 
 
 
 
Teachers have a good understanding of 
assessment and the integral role it plays in 
planning, tracking and monitoring. Increasingly, 
they use application, breadth and challenge as 
criteria for planning high quality assessment 
tasks. Teachers are using a rich range of 

 
 
 
 
 
 
 
 
 
 
 
 
 
Teachers should take better account of 
children’s prior learning and provide tasks and 
activities that promote higher levels of 
challenge.  
 
The headteacher and staff should review the 
time devoted to features of the school day, 
so that teachers maximise time for children 
to be engaged in meaningful learning 
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2.2 Summary of Key Strengths and Areas for Improvement      
(What is our capacity for continuous improvement?) In giving an evaluation against the HGIOS? 4 /HGIOELC? six-point scale (Column 4), 
consideration should be given to impact of COVID-19 on the school’s strengths and areas for improvement. 
 
Refer to HGIOS? 4 / HGIOELC? Quality Indicators relevant to your school’s context in making comment.   
Quality Indicator How well are you doing? 

What’s working well for your learners?   
(Include evidence of impact.) 

Areas for Improvement 
 

Evaluation of 
this QI using 
the HGIOS?4 
six-point 
scale 

evidence to inform their professional 
judgements. They monitor and track the 
progress of their children, noting progress over 
time as well as achievement of a level. This 
helps inform appropriate interventions, 
including the effective use of support 
assistants. 
 
The staff have provided the pupils with a range 
of learning opportunities during Lockdown to 
ensure, enjoyment, progression, pace and 
challenge.  
 
A variety of approaches which meet the needs 
of the children and staff have been used to 
implement these approaches – teams, emails, 
videos, 1 to 1 sessions, group sessions, live 
teams sessions during lockdown.  
 
Staff provided comprehensive feedback in 
writing and videos to the pupils during 
Lockdown. 
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2.2 Summary of Key Strengths and Areas for Improvement      
(What is our capacity for continuous improvement?) In giving an evaluation against the HGIOS? 4 /HGIOELC? six-point scale (Column 4), 
consideration should be given to impact of COVID-19 on the school’s strengths and areas for improvement. 
 
Refer to HGIOS? 4 / HGIOELC? Quality Indicators relevant to your school’s context in making comment.   
Quality Indicator How well are you doing? 

What’s working well for your learners?   
(Include evidence of impact.) 

Areas for Improvement 
 

Evaluation of 
this QI using 
the HGIOS?4 
six-point 
scale 

 
 
 
 

3.1 Ensuring wellbeing, 
equality and inclusion 
• Wellbeing 
• Fulfilment of statutory 

duties 
• Inclusion and equality 

 

There is a positive, nurturing culture in 
Cargenbridge Primary and all staff 
demonstrate a strong commitment to the 
wellbeing of children. Staff and children show 
consideration for others and demonstrate 
positive behaviour and relationships. The 
headteacher has prioritised relationships 
within the school community, which has 
resulted in a climate of trust. As a result, 
children feel safe and have a strong sense of 
security. Children know they can speak to any 
member of staff if they are worried or upset 
about anything. The ‘posh tea’ provides children 
with an opportunity to build strong bonds with 
their teachers in a relaxed, informal setting. 
 
Staff engage well in professional learning to 
support children’s wellbeing. There is an 
increased understanding of nurture across the 
school which helps support children to develop 
further their resilience. Emotional check-ins 
for identified children provide teachers with a 
quick indication of children’s readiness to 
learn.There are a number of specific 
interventions in place to support individual 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Good 
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2.2 Summary of Key Strengths and Areas for Improvement      
(What is our capacity for continuous improvement?) In giving an evaluation against the HGIOS? 4 /HGIOELC? six-point scale (Column 4), 
consideration should be given to impact of COVID-19 on the school’s strengths and areas for improvement. 
 
Refer to HGIOS? 4 / HGIOELC? Quality Indicators relevant to your school’s context in making comment.   
Quality Indicator How well are you doing? 

What’s working well for your learners?   
(Include evidence of impact.) 

Areas for Improvement 
 

Evaluation of 
this QI using 
the HGIOS?4 
six-point 
scale 

children. These are having a positive impact on 
making children feel more included in their 
learning. 
 
Most children have a good understanding of the 
language of wellbeing. They are confident in 
their ability to identify risks and resolve issues 
for themselves or seek support from an adult, 
if necessary.They use the wellbeing wheel to 
self-assess using the wellbeing indicators. 
Teachers use this information to intervene 
where children have indicated low 
responses.Teachers are attuned to the needs 
of children. 
 
The headteacher is aware of her role and 
responsibilities related to statutory duties. 
The support for learning teacher tracks and 
monitors the progress of children who have an 
individualised education plan (IEP). There are 
appropriate targets set which are shared with 
parents. These plans are revisited regularly and 
targets are reviewed. There is evidence that 
children are making good progress against 
targets detailed in these plans. 
 
Children treat each other fairly and with 
respect. They are learning about differences 

 
 
 
 
Consider how to monitor children’s progress in 
wellbeing and support children in identifying 
their own strengths and next steps. 
 
 
 
 
 
 
 
 
Evaluate more consistently targets by all 
staff 
 
 
 
 
 
 
 
 
 
 
 
An agreed understanding of what constitutes 
a reportable incident of bullying would be 
helpful across the school community. 
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2.2 Summary of Key Strengths and Areas for Improvement      
(What is our capacity for continuous improvement?) In giving an evaluation against the HGIOS? 4 /HGIOELC? six-point scale (Column 4), 
consideration should be given to impact of COVID-19 on the school’s strengths and areas for improvement. 
 
Refer to HGIOS? 4 / HGIOELC? Quality Indicators relevant to your school’s context in making comment.   
Quality Indicator How well are you doing? 

What’s working well for your learners?   
(Include evidence of impact.) 

Areas for Improvement 
 

Evaluation of 
this QI using 
the HGIOS?4 
six-point 
scale 

and how to respond to these. Children are 
benefiting from a research-based international 
anti-bullying programme. As a result, instances 
of bullying are rare across the school. A few 
parents think that bullying issues are not 
always resolved effectively and followed up. As 
a result, the headteacher, in consultation with 
the parents and children, is reviewing 
approaches in line with national guidance 
‘Respect for All’. 
 
Children show a good understanding of their 
rights and almost all children feel they are 
treated fairly. 
 
The school is well placed to review and evaluate 
their approaches to diversity and equality. This 
will support children to gain a deeper 
understanding of the concepts relating to this. 
 
During Lockdown nurturing approaches 
continued. The staff effectively engaged with 
pupils needing nurture support via teams or in 
person if the children were in the childcare 
hub. Whole class live sessions were organized 
and well attended by pupils 
 
Staff communicated with parents as necessary 

 
 
 
 
 
 
 
 
 
 
 
 
Further work on diversity. Teachers should 
actively promote understanding and a positive 
appreciation of the diversity of individuals 
and groups within society. 
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2.2 Summary of Key Strengths and Areas for Improvement      
(What is our capacity for continuous improvement?) In giving an evaluation against the HGIOS? 4 /HGIOELC? six-point scale (Column 4), 
consideration should be given to impact of COVID-19 on the school’s strengths and areas for improvement. 
 
Refer to HGIOS? 4 / HGIOELC? Quality Indicators relevant to your school’s context in making comment.   
Quality Indicator How well are you doing? 

What’s working well for your learners?   
(Include evidence of impact.) 

Areas for Improvement 
 

Evaluation of 
this QI using 
the HGIOS?4 
six-point 
scale 

to support them and their children during 
lockdown. Feedback from parents was positive 
about this engagement. 
 
 
 
 
 
 
 

3.2 Raising attainment and 
achievement 
• Attainment in literacy and 

numeracy 
• Attainment over time 
• Overall quality of learners’ 

achievement 
• Equity for all learners 

 
3.2 Securing children’s 
progress (for Early 
Learning Childcare) 
• Progress in 

communication, early 
language, mathematics, 
health and wellbeing 

• Children’s progress over 
time 

• Overall quality of children’s 

This year our prediction for achieving a level 
has been harder to assess due to Covid 19 and 
missed learning and support in school. All 
children have had very different experiences 
this year both in school and at home. In May 
2020 attainment in literacy and numeracy was 
good. 
 
The school is further embedding Seemis 
Progress and Achievement management 
information system to record progress and 
attainment. Staff are becoming more confident 
in using this. 
We have trackers in place to record on track, 
achievement of a level and all relevant 
information  
 
Currently at the moment (May 21) at end of 
level. We are not sure how accurate these 

This data should continued to be scrutinised 
on a regular basis to ensure that all children 
are attaining appropriately high levels and the 
support is given to the children following 
Covid 19  
 
 
 
Whole school development on S Graham 
approach in reading and writing  
 
 
 
 
 
 
 
 
 
 
 

Good 
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2.2 Summary of Key Strengths and Areas for Improvement      
(What is our capacity for continuous improvement?) In giving an evaluation against the HGIOS? 4 /HGIOELC? six-point scale (Column 4), 
consideration should be given to impact of COVID-19 on the school’s strengths and areas for improvement. 
 
Refer to HGIOS? 4 / HGIOELC? Quality Indicators relevant to your school’s context in making comment.   
Quality Indicator How well are you doing? 

What’s working well for your learners?   
(Include evidence of impact.) 

Areas for Improvement 
 

Evaluation of 
this QI using 
the HGIOS?4 
six-point 
scale 

achievement 
• Ensuring equity for all 

children 

levels are due to the experiences we have all 
had over the last year.  
P1  
Listening and Talking on track 81% 

Reading on track 62% 

Writing on track 62% 

Numeracy on track 75% 

P4 

L and T on track 63% 

Reading 47% 

Writing 42% 

Numeracy 42% 

More work will be done with this P4 group to 

build confidence of teacher and to gather 

robust evidence against the benchmarks. Group 

work is carrying on just now on reading  

P7 

L and T 80% 

Reading 100% 

Writing 73% 
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2.2 Summary of Key Strengths and Areas for Improvement      
(What is our capacity for continuous improvement?) In giving an evaluation against the HGIOS? 4 /HGIOELC? six-point scale (Column 4), 
consideration should be given to impact of COVID-19 on the school’s strengths and areas for improvement. 
 
Refer to HGIOS? 4 / HGIOELC? Quality Indicators relevant to your school’s context in making comment.   
Quality Indicator How well are you doing? 

What’s working well for your learners?   
(Include evidence of impact.) 

Areas for Improvement 
 

Evaluation of 
this QI using 
the HGIOS?4 
six-point 
scale 

Numeracy 87% 

 

Collaboration in Cluster relating school data to 

Authority Data 

 
 
 
Children develop important skills of 
independence and team working through their 
residential trip. All staff celebrate children’s 
success very well using wall displays, 
newsletters and on line forums. Children 
receive wristbands for being ‘student of the 
week’. Staff track attendance at school clubs 
and other activities, encouraging participation 
to ensure that everyone is included in an 
activity. 
 
Children had different experiences during 
lockdown due to their home situation. All 
children engaged in some way.   
 
 

 
 
 
 
 
 
 
 
 
 
 
Support children to identify more explicitly 
the skills which they are developing through 
participation in wider achievement 
opportunities and link this with their on-going 
work on developing skills for learning, life and 
work. 
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2.2 Summary of Key Strengths and Areas for Improvement      
(What is our capacity for continuous improvement?) In giving an evaluation against the HGIOS? 4 /HGIOELC? six-point scale (Column 4), 
consideration should be given to impact of COVID-19 on the school’s strengths and areas for improvement. 
 
Refer to HGIOS? 4 / HGIOELC? Quality Indicators relevant to your school’s context in making comment.   
Quality Indicator How well are you doing? 

What’s working well for your learners?   
(Include evidence of impact.) 

Areas for Improvement 
 

Evaluation of 
this QI using 
the HGIOS?4 
six-point 
scale 

2.2 Curriculum: Theme 3  
Learning Pathways 
 

There is an appropriate overview of the 
curriculum at Cargenbridge, set against the 
four contexts of learning. 
 
Teachers use experiences and outcomes to plan 
learning, teaching and assessment. They use 
local authority progression pathways for all 
areas of the curriculum. Teachers work well 
together in bundling experiences and outcomes 
to provide progressive interdisciplinary learning 
experiences for children. 
 
Increasingly, children apply their knowledge 
and understanding across the different 
organisers in both literacy and numeracy. 
Teachers make explicit links between 
associated experiences and outcomes, which 
supports children to make connections and 
apply their knowledge in different contexts. 
 
Teachers reference skills children develop as 
they progress through the curriculum. Staff 
are well placed to streamline the existing skills 
framework to support children more 
effectively to reflect on their skills for 
learning, life and work. 
 
There is highly effective partnership working 

Teachers should build on existing work to plan experiences 
that allow children to demonstrate their understanding in new 
and unfamiliar contexts. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Streamline the existing skills framework to support children 
more effectively to reflect on their skills for learning, life 
and work. 
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2.2 Summary of Key Strengths and Areas for Improvement      
(What is our capacity for continuous improvement?) In giving an evaluation against the HGIOS? 4 /HGIOELC? six-point scale (Column 4), 
consideration should be given to impact of COVID-19 on the school’s strengths and areas for improvement. 
 
Refer to HGIOS? 4 / HGIOELC? Quality Indicators relevant to your school’s context in making comment.   
Quality Indicator How well are you doing? 

What’s working well for your learners?   
(Include evidence of impact.) 

Areas for Improvement 
 

Evaluation of 
this QI using 
the HGIOS?4 
six-point 
scale 

with a range of local businesses, and the local 
care home for older people. These partnerships 
contribute significantly to the ethos and life of 
the school and reflect the school’s motto of 
‘Working together, Learning together’. As a 
result of these links, children are developing a 
good awareness of the world of work, 
particularly science, technology, engineering 
and mathematics (STEM). 
 
Following return to school after the lockdowns 
staff have been responsive to the needs and 
context of the pupils to ensure there is a focus 
on the core skills – literacy and numeracy, HWB 
and to ensure positive engagement back into 
school. 

2.7 Partnerships – Theme 3: 
Impact on Learners  
 
The impact of parental 
involvement on improving 
children and young 
people’s learning. 
 

Parents respond favourably to the more 
concise, parent friendly version of the SIP. 
This is helping them to have a better 
understanding of school improvement priorities. 
 
The headteacher has also taken forward 
national developments such as Developing the 
Young Workforce successfully through links 
with business partners such as Dupont Teijin 
Film. 
 
There is highly effective partnership working 

Continue to develop existing partnerships and parental 
engagement. Head Teacher involved in a short life working 
group reviewing family learning approaches in D and G. 
 
Start to reintroduce family learning opportunities once the 
restrictions have been lifted and build on recent online 
experiences.  
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2.2 Summary of Key Strengths and Areas for Improvement      
(What is our capacity for continuous improvement?) In giving an evaluation against the HGIOS? 4 /HGIOELC? six-point scale (Column 4), 
consideration should be given to impact of COVID-19 on the school’s strengths and areas for improvement. 
 
Refer to HGIOS? 4 / HGIOELC? Quality Indicators relevant to your school’s context in making comment.   
Quality Indicator How well are you doing? 

What’s working well for your learners?   
(Include evidence of impact.) 

Areas for Improvement 
 

Evaluation of 
this QI using 
the HGIOS?4 
six-point 
scale 

with a range of local businesses, and the local 
care home for older people. These partnerships 
contribute significantly to the ethos and life of 
the school and reflect the school’s motto of 
‘Working together, Learning together’. As a 
result of these links, children are developing a 
good awareness of the world of work, 
particularly science, technology, engineering 
and mathematics (STEM). 
 
Parents are positive about the school’s 
approaches to keeping them informed of the 
life and work of the school. They are well 
informed about how well their children are 
progressing in their learning through parental 
reports, learning conversations and learning 
postcards. Teachers should strengthen their 
approaches to providing clear feedback on 
children’s strengths and next steps in learning. 
This will assist parents even further in 
supporting their children’s learning. The 
parental engagement focus group as undertaken 
a very useful audit in monitoring and evaluating 
current approaches to parental engagement. 
They have used the Education Scotland toolkit 
to identify areas of good practice. As a result, 
a skills audit conducted by parents is resulting 
in a greater number of parents supporting the 
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2.2 Summary of Key Strengths and Areas for Improvement      
(What is our capacity for continuous improvement?) In giving an evaluation against the HGIOS? 4 /HGIOELC? six-point scale (Column 4), 
consideration should be given to impact of COVID-19 on the school’s strengths and areas for improvement. 
 
Refer to HGIOS? 4 / HGIOELC? Quality Indicators relevant to your school’s context in making comment.   
Quality Indicator How well are you doing? 

What’s working well for your learners?   
(Include evidence of impact.) 

Areas for Improvement 
 

Evaluation of 
this QI using 
the HGIOS?4 
six-point 
scale 

life and work of the school. 
 

The opportunities provided by the school for 
children to participate in projects with a range 
of partners are enhancing children’s learning 
and development, including skills for learning, 
life and work. 

 

Parents have been supported throughout 
Lockdown in a range of ways to ensure they can 
best support their children. Staff have been 
reactive and adaptive to ensure all children’s 
needs are being met.  
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3. SCHOOL IMPROVEMENT PLAN 2021 – 2022  (Limit the number of priorities to ensure they are manageable and achievable.) 
 
Clearly identify within your School Improvement Plan where you are using Pupil Equity Funding to improve outcomes for learners.   
The ‘Planned Management of Improvement Area’ (Column 4) should indicate lead person/s, resources, time allocations; for 
example, collegiate sessions.   Consideration should be given to how bureaucracy will be reduced and workload managed 
with the school’s 35-hrs Working Time Agreement.                                                                                                                                                                            
 
 
 
Improvement Area 
 

 
 
Outcomes for Learners / School 
Community 

 
 
Key Tasks 

 
 
Planned Management of 
Improvement Area 
(Include: Responsible/Lead Person, 
Time Allocations, Funding – including 
PEF and Expected Completion Date.) 

School Priority 1 
To raise attainment in 
reading and writing through 
a whole school approach 
using the Stephen Graham 
Approach 
 
NIF Priority 
Improvement in attainment, 
particularly in literacy and 
numeracy 
 
Closing the attainment gap 
between the most and least 
disadvantaged children 
and young people 
 
 
NIF Driver 
Performance Information 
Assessment of Children’s 
Progress 
School Improvement 
Parental Engagement 
Teacher Professionalism 
School leadership 
 
HGIOS?4 / HGIOELC Qis 
1.1, 1.3, 2.3, 3.1, 3.2, 2.2, 2.7 
 

Staff can confidently discuss our context 
and attainment data in relation to Reading 
and Writing across the school.  
 
Staff will be clear of the intended impact 
of the Stephen Graham literacy approach 
and how this can be implemented in their 
class and consistently across the whole 
school. 
 
Learners will become more confident in 
reading and writing skills. 
 
All learners will have the opportunity to 
develop their reading and writing skills. 
 
Raised attainment in reading and writing 
across the school 
 
 
 
 

 
Staff to participate in the Stephen 
Graham development sessions between 
Aug – Dec 2021 PEF 
 
In school discussions and decision 
making following these sessions to plan 
how and when to implement this in class 
and across the school. 
 
Joint planning opportunities for staff  
 
 
Create a whole school policy and 
assessment procedures linked to this 
methodology. 
 
Identify any resources needed. 
 
3 Cluster Sessions to participate in 
Professional Dialogue with staff across 
the cluster to share experiences, to plan 
lessons and to moderate.17th Jan, 15th 
Feb (inset) and 21st March 
 
 
Plan possible peer observations/learning 
visits for staff to observe reading and 
writing lessons across the school. 
 

One off HT planning meeting   
three webinars and 5 sessions,  
the 9 Twilight PL sessions  
Dates to be arranged  
 
Collegiate Sessions to be arranged  
 
See Cluster Action Plan 
 
Cluster Twilight Sessions 
17th Jan, 15th Feb (inset) and 21st 
March 
 
PEF to pay for training  
 
Scot Gov Money  used for teacher /LA 
to work with identified children 
related to writing/reading  
  
 
 
 
 
 
 
 
 

How are you using pupil equity funding to improve outcomes for learners? 
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Teacher/LA employed through Scot Gov 
Money will work with targeted children or 
team teach   
 
Share changes and developments with 
Parents  
 
 
 
 
 

 
 
 
 

School Priority 2 
To raise attainment in 
numeracy through the 
Developing Number 
Knowledge Approach and 
through reviewing our 
current resources and 
programme 
 
NIF Priority 
Improvement in attainment, 
particularly in literacy and 
numeracy 
 
Closing the attainment gap 
between the most and least 
disadvantaged children 
and young people 
 
 
NIF Driver 
Performance Information 
Assessment of Children’s 
Progress 
School Improvement 
Parental Engagement 
Teacher Professionalism 
School leadership 
 
HGIOS?4 / HGIOELC Qis 
1.1, 1.3, 2.3, 3.1, 3.2, 2.2, 2.7 
 
 

Staff can confidently discuss our context 
and attainment data in relation to 
Numeracy across the school.  
 
Learners will receive high quality 
numeracy learning and teaching 
experiences. 
 
Learners will become more confident in 
their numeracy skills using the Developing 
Number Knowledge. 
 
All learners will have the opportunity to 
develop their numeracy skills. 
 
Raised attainment in numeracy across the 
school 
 
Staff and learners will have appropriate 
numeracy resources to use across the 
school and to meet our particular needs 
and context. 
 
 
 
 
 

Review our current numeracy 
programme and resources  
 
Research other numeracy resources 
which could be used and purchase as 
necessary PEF 
 
Further develop Developing Number 
Knowledge with all staff. Further training 
opportunities planned 
 
Create a whole school policy and 
assessment procedures linked to this 
methodology. 
 
Plan possible peer observations/learning 
visits for staff to observe reading and 
writing lessons across the school. 
 
Teacher/LA employed through Scot Gov 
Money will work with targeted 
children/team teach  
 
Share changes and developments with 
Parents  
 
 
 
 

Relevant staff lead sessions – 
depends on S Graham development  
 
Relevant staff research other 
numeracy resources  
 
Collegiate Training sessions  
 
PEF Budget  
 
Scot Gov Money  used for teacher /LA 
to work with identified children  
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School Priority 3 
 
Education Scotland 
Inspection Recommendations 
carried forward from March 
2020. Continue with these 
as pace and direction has 
not been as planned.  
 
Streamline the school’s 
priorities for 
improvement to ensure a 
greater focus on 
improving attainment.  
 
Continue to improve 
learning and teaching 
across the school, 
ensuring an appropriate 
level of pace and 
challenge for all 
learners.  
 
 
 

 
 
 
 
 
 
 
 
 
 
Streamlined SIP with a focus on 
improving attainment  
 
 
 
 
 
 
Focus on learning and teaching 
approaches related to Stephen Graham 
literacy and Developing Number 
Knowledge 
 
Learners work at an appropriate pace 
and are challenged in their learning, 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
HT create a SIP linked to raising 
attainment  
 
Express outcomes as measurable 
activities  
 
 
 
See priority one  
 
 
Focus on pace and challenge in peer 
observation and learning visits  
 
Ensure there is a focus on pace and 
challenge when planning collegiately. 
Work together to see how learning 
can have appropriate pace and 
challenge. Revisit pedagogy.    

 
 
 
 
 
 
 
 
 
 
Self Evaluation and QA Calendar 
 
 
 
 
 
 
 
Collegiate Meetings  
Tracking and Planning meetings  
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Promote learning about 
equality and diversity to 
ensure children gain an 
understanding of the 
wider world in which 
they live and will work. 
 
 
 
 
 
 
 

 
 
 
 
Learners have opportunities to gain a 
better understanding of the wider 
world they live in.  
 
Staff are confident at planning 
opportunities on equality and diversity. 
 
 

 
 
 
 
 
Plan created by A Boardman 
 
Share plan with staff. 
 
Refer to this when revisiting School 
rationale and VVA  
 
Review any new resources to ensure 
they cover equality and diversity 
 
Purchase resources as necessary  
 
Share development with Parents 
 
 

 
 
 
 
 
A Boardman created plan and will lead 
on this. 
Collegiate Meetings 
Whole school assemblies  
Resources purchased   
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